“指向写作”的英语阅读实验教学研究报告
1、 实验教学背景

“读书破万卷，下笔如有神”是中国古贤对阅读和写作关系的高度概括，黄源深老先生（2002）也认为多读多写、读写结合是学好外语的关键。由此看来，读写结合是十分有效的语言学习方法，但我国的英语阅读教学和写作教学长期分而治之，互不相关。唯一的读写结合是读后写读书报告和读后写概要，而这两种读写结合中阅读居主要地位，是读写结合的根本，读书报告和概要的写作只是督促阅读和检查是否理解所读内容的手段，居于辅助地位。不过有学者实证研究发现，这种读写结合方式有促学效果。
李梅英和吕勤（2002）为学生布置课外阅读任务，并要求学生定期写“读书报告”加以督促，5年的读写结合教学表明，阅读并写“读书报告”的课外阅读模式能促进阅读和写作能力的提高。周琳和Peerasak SIRIYOTHIN（2010）则要求英语专业本科三年级学生（高水平英语学习者）读后写概要和读后写日志（就所读文章主题的理解、感想、看法和在阅读中遇到的困难等进行反馈），对18周的的读写整合教学对比研究发现，两组受试（读后写概要和读后写日志）的阅读理解成绩都得到显著提高，而且读后写概要受试成绩提高的幅度明显高于读后写日志受试和读后回答阅读理解问题受试成绩提高的幅度。这两个研究都证实了读写结合对阅读和写作的促进作用，但徐浩和高彩凤（2007）的研究却表明读写结合虽然能够明显提高学生的写作能力，却不能显著提高学生的阅读能力。这可能与读写结合的模式有关，李梅英和吕勤（2002）、周琳和Peerasak SIRIYOTHIN（2010）的研究中，读后写概要和读后写读书报告都要总结归纳所读内容，对阅读有较高要求，而读后写日志、徐浩和高彩凤（2007）读写结合中的写作（整合泛读课和写作课，泛读课阅读内容常成为写作教学的例证、讨论话题和写作话题），对语篇的整体理解要求可能都不高。也就是说，读写结合具体形式影响其促学效果。
黄源深老先生在以个人经历谈英语读写对英语学习的促进作用时也说，读写结合不能只是简单的读书报告或概要总结（黄源深2002:16），还得更具创造性。显然，读后写读书报告和读后写概要要求忠实原文，读写结合形式简单，内容单一，缺乏创造性。当然读后写日志和泛读写作相结合的形式有一定的创造性，但王初明（2012）读后续写的创造性则更胜一筹：学生续写原文，必须在理解原文的基础上发挥想象力，进行创造性构思，对阅读和写作的要求都较高，其促学效果应该更明显。但他的研究主要是理论探讨，正如他本人所言，这种读写结合教学模式对阅读和写作的促进作用尚需实证检验（2012: 6）。

何星（2004）、常红梅（2007）和张省林（2005）也理论探讨了其他形式的读写结合教学。何星（2004）详细分析了Stanovich的交互式阅读模式如何从共享知识（写作者和阅读者在文化语境、情景语境、认知图式、心理思维等方面的共享知识）和词汇衔接两个方面影响阅读者对阅读信息的处理，及其对写作教学的启示：写作教学时，可以通过阅读教学从这两个方面增强写作学习者的“读者意识”，帮助学习者掌握英语语篇连贯写作方法。但何星的研究止于理论分析，没有解释怎样在写作教学实践中通过阅读教学增强学习者的读者意识。常红梅（2007）虽然构建了以语言图式、内容图式和修辞图式为中心的以读促写课堂教学模式，试图通过阅读积累写作素材（激活背景知识建立内容图式）、学习语篇建构（分析文章组织结构特点建立修辞图式）和积累语言表达（分析文章重难点词句建立语言图式），但其研究重点是如何帮助学生理解这些图式，而不是如何运用这些图式进行英语表达，所以难逃传统阅读教学之窠臼：重理解轻表达，有以读促写之名，却无以读促写之实。但是，张省林（2005）在分析英语阅读活动中读者与作者、读者与文本和英语写作活动中作者与读者、写与读之间的交互关系的基础上，建议了改写、仿写、补写、换位写和看图表写作等读写交互训练活动，尝试通过这些活动让学生学会站在作者的角度去阅读、站在读者的角度去写作。当然，这些读写结合教学是否真能实现读写双赢还需要教学实践进一步检验。所以，英语教师需要精心设计读写结合形式，并进行教学实践，探索怎样的读写结合方式既能以读促写，又能以写促读。“指向写作”的英语阅读实验教学就是基于这样的认识开展的。
2、 实验教学方法
2.1 实验教学设计

本实验教学方案为：（1）以研究者面向英语专业学生的《英语写作》和面向非英语专业学生的《大学英语》自然教学班为实验班，其他同年级的自然教学班为控制班；（2）在不影响正常教学的前提下，在常规写作课堂教学过程中，指导实验班学生进行指向写作的英语阅读，并在范文教学中引导学生关注包括所示范的写作技巧在内的其它写作技巧，并进行基于阅读的写作练习，控制班学生不接受这样的指导，但有常规写作练习；（3）学年末，问卷调查实验班学生对以理解为目的的阅读教学、传统的与阅读内容不相关的写作练习和基于阅读的写作练习的看法和感受，以及对指向写作的阅读教学设想的看法；（4）调查实验班和控制班各类过级考试中阅读和写作成绩差异。
2.2 被试

本研究以四川文理学院外国语学院2009级1-5班、2010级3-4班、2011级1-4班和数学与财经学院2011级7班、2012级7班学生为被试。实验班任课教师为本实验教学研究者，其余控制班教师为外国语学院安排的相应任课教师。
2.3 测量工具

本实验教学采用了两种测量工具：调查问卷和各种过级考试成绩。关于英语阅读和写作教学的调查问卷由56个陈述句子组成，其中15个关于阅读教学（其中10个关于学生对他们所经历过的阅读教学的认识和看法，另外5个关于学生对能促进写作能力发展的阅读教学的看法），37个关于写作教学（写作教学活动、写作练习形式、作文批改和评讲），4个关于写作老师在课堂上指导学生开展指向写作的阅读活动的看法），最后还留有一个选作项，让学生自由表达自己对阅读和写作教学的认识和看法。除了选作项由学生自由表达，其余的都要求学生根据自己的实际情况对所做陈述进行判断，赞同的画“√”，不赞同则画叉“×”。为了保证问卷的真实性，调查前告诉学生，问卷调查不是对某个老师教学的评判，也不与期末成绩挂钩，而且匿名进行，所以学生只需要根据自己的实际情况、认识和看法，做出实事求是的判断。具体的调查问卷内容详见附录。
考虑到考试的信度和效度问题以及其他主观因素，实现教考分离，最客观真实地了解指向写作的阅读指导和阅读教学对学生阅读和写作成绩的影响，我们使用学生过级考试的阅读和写作成绩（大学英语为写作与翻译），而不是由教学老师出题的期末考试成绩。

2.4实验教学操作程序

实验教学从2012年9月开始至2014年7月结束，历时两个学年。2012年9月至2013年7月为实验教学第一阶段，这一阶段研究者担任外国语学院2010级3-4班（本科班）的写作教学工作，同时担任数财与财经学院2012级7班（专科班）的大学英语教学工作，这三个班即为指向写作的阅读教学和阅读指导的实验班。2013年9月至2014年7月为实验教学第二个阶段，这一阶段研究者主要担任外国语学院2011级1-4班（本科班）的写作教学工作，这四个班即为指向写作的阅读教学和阅读指导的实验班。在外国语学院英语写作课堂教学中，研究者在范文教学时引导学生关注范文作者的写作技巧，并向学生解释说明指向写作的阅读教学与指向理解的阅读教学的区别，建议学生在阅读的过程中关注并学习作者写作技巧，同时开展读写结合教学活动：发给学生难度不大的阅读材料（根据注意力分配理论，学生既要理解所读篇章，又要关注作者的写作技巧，对学生的注意力要求较高，所以为了不给学生太大的认知压力，所选阅读材料的难度不能太大，要略低于学生的阅读理解水平），教师要求学生自主阅读、理解所选材料，引导学生注意并讲解文中典型写作技巧，然后要求学生写文章概要、或续写故事、或就文中相关信息发表看法或对文章相关细节进行详细描述，最后评讲学生所写内容。在数学与财经学院大学英语课堂上，进行英语阅读教学的同时，引导学生关注并讲解课文作者的写作技巧，以帮助学生理解课文内容及写作技巧，学习通过阅读学写作，并进行相应的写作练习。与英语专业写作课不同的是，在大学英语课堂上，没有补充额外的阅读练习，而是结合所学课文进行写作练习。
在实验教学第二阶段快结束时，向实验学生发放调查问卷，对他们所经历的阅读和写作教学、他们对阅读和写作教学的理解以及他们对指向写作的阅读教学指导的看法进行调查。

2.5指向写作的英语阅读教学具体操作

2.5.1英语写作课上指向写作的英语阅读教学指导
在外国语学院英语写作课堂上，研究者以丁往道、吴冰、钟美荪、郭棲庆编著的《英语写作手册》为基础，讲解选词造句、联句成段和组段成篇的理论知识，在范文讲解或例子讲解时，选用教材上的典型例子，并辅之以其他阅读材料，不但引导学生关注教学目标写作技巧，而且还引导学生关注其他典型写作技巧，并解释说明指向写作的英语阅读教学（阅读教学的目标不仅仅是理解所读内容的意思，还要关注作者怎样表达这样的意思和选词造句、联句成段和组段成篇的技巧，理解作者为什么这样而不那样表达，为什么选用这个词、短语或句型，而不选用其他词、短语或句型，以及不同选择所导致的不同。实现通过阅读学习写作，并深度理解所读内容）与指向理解的英语阅读教学（阅读教学的目标就是理解所读内容的意思及重要词汇、短语或句型的意思）的区别，并引导学生自己阅读或是在上高级英语课时，不能只满足于理解其意思，还要理解作者为什么这样而不那样表达，为什么选用这个词、短语或句型，而不选用其他词、短语或句型，以及不同选择所导致的不同及不同选择有什么不同。研究者用以引导学生关注选词造句、联句成段和组段成篇技巧的阅读材料要不来自写作教材上提供的范文，要不来自学生的基础英语或高级英语教材。

下面是研究者在英语写作教学课堂上增加的关于选词造句、联句成段和组段成篇技巧的阅读材料：
I walked alongside my father, clutching his right hand. All my clothes were new: the black shoes, the green school uniform, and the red cap. They did not make me happy, however, as this was the day I was to be thrown into school for the first time.
…
“Why school?” I asked my father. “What have I done?” 

“I’m not punishing you,” he said, laughing. “School’s not a punishment. It’s a place that makes useful men out of boys. Don’t you want to be useful like your brothers?”
I was not convinced. I did not believe there was really any good to be had in tearing me away from my home and throwing me into the huge, high-walled building.

这个例子选自外语教学与研究出版社出版的、杨立民主编的《现代大学英语-精读1》第一单元第一篇课文Half a Day。上面例子中黑体且带下划线的词、短语和句子有效表达了一个不愿上学的小男孩的委屈心情及其初次离开爸妈的害怕、恐惧的心理。单词clutch的意思是hold sth. tightly, usually because sb. is afraid or anxious，这表明小男孩初次上学害怕担心的心情，小男孩在去学校的路上问爸爸是不是他做错了什么（What have I done？）才把他送去学校，也说明他认为上学是对一个人做错事的惩罚，也表明了小男孩的恐惧心理，后面用短语the huge, high-walled building指代学校进一步表明了的面对学校这个“高墙大院”时自觉“弱小”的恐惧心理。短语be thrown into school, tearing me away from my home和throwing me into则表达了小男孩觉得父母将“扔”进学校很随意（throw）、“硬生生”地将他从家里“撕扯”出去（tear）很“暴力”。作者用They didn’t make me happy.而不用I was not happy.是因为小孩子本来很容易被外界的一些“诱惑”因素（糖果、新衣服、玩具等他们喜欢的东西）逗开心的，但这个小男孩因为要被送到学校去却怎么也开心不起来，表达了小男孩的伤心。作者在用I did not believe这个短语之前，用了I was not convinced.这个句子，似乎不符合写作时的简洁原则，但这却是作者选词造句的高明之处，这个句子说明小男孩不相信爸爸说的关于学校的话，认为爸爸是为了把他骗去学校故意这样说的，再次强调了小男孩不愿上学的伤心委屈被欺骗的心情。
再看下面的例子：
①Don’t get me wrong. ②I’m not saying we should go back to growing our own vegetables or making our own clothes. ③I’m not even advocating a mass movement to cut all our credit cards into little pieces. ④But I am saying that all of us need to think more seriously about putting the brakes on our “we-want-it-all and we-want-it-now” lifestyle before we speed completely out of control. ⑤Let’s take the time to read every word of that story, hear every note of that music, and enjoy every subtle change of that countryside. ⑥Let’s rediscover life in the slow lane.

这个例子选自外语教学与研究出版社出版的、杨立民主编的《现代大学英语-精读2》第五单元第一篇课文Quick Fix Society。上面例子中黑体且带下划线的词、短语和句型也都是作者精心选择的。I’m not saying和I’m not even advocating引导的两个宾语从句否认了作者不想表达的观点，并由but将其过渡到作者肯定自己想要表达的观点，即由I am saying引导的宾语从句，作者重复使用saying不但没有显得臃肿啰嗦，反而起到了强调的作用，下文由两个let’s引导的祈使句和every word of that story, every note that music, every subtle change of that countryside中的三个every和that，作者也巧妙使用了重复来强调她奉劝人们回归慢节奏生活的观点，，而且三个that也与上文提到的故事、音乐和农村相呼应。作者用speed complete out of control而不用become completely out of control，来强调人们的生活节奏一直处于“加速”过程中，总有一天会加速过度而无法控制，显得栩栩如生，读者似乎都看到了快速旋转的生活之轮。作者用take the time而不用take our time，因为作者这里的the time指的就是作者前面提到的all the time we save,与作者前面的问题Why are we in such a hurry to save time? And what are we going to do with all the time we save besides, of course, rushing out to save more time?相呼应。作者用rediscover life而不用discover life，是因为作者觉得人们以前曾经享受过“慢”生活，只需要重新“慢”下来即可，并非要人们从头开始尝试未曾经历过的慢生活。
这个例子还可以用来说明段落的推进方式和总结自己观点的一个方式。第一个句子承上，作者因担心读者误解她，请读者不要误解自己。一般的逻辑接下来作者应该澄清自己想要表达的观点，但作者为了强调，先用第二句、第三句否认她不想表达的意思，第四个句子才解释说明自己想要表达的意思：她希望读者认真严肃地考虑他们的快节奏生活，接下来作者在第五句、第六句者进一步呼吁读者“慢”下来读书、听音乐，并欣赏乡村美景，重新找回生活的意义。这一段的六个句子间相互紧密联系，使其成为衔接自然、语义连贯、中心明确的段落。
再看下面这一段：
①Nor was he simply an entertainer. ②He wrote about the marvels of tomorrow with such precise, indisputable detail that he was taken seriously. ③Learned societies argued with him. ④Mathematicians spent weeks checking his figures. ⑤When his book about going to the moon was published, 500 people volunteered for the next expedition. ⑥France’s famous Marshall Lyautey once said that modern science was simply a process of working out in practice what Jules Verne had envisioned in words.

这个例子选自外语教学与研究出版社出版的、杨立民主编的《现代大学英语-精读2》第十三单元第一篇课文Mr. Imagination。上面例子中第一句话承上启下，承上说明Jules Verne的书给人们带来了快乐，他娱乐了人们，启下说明Jules Verne不仅仅是个娱乐者，接下来第二个句子解释说明他为什么不仅仅是个娱乐者，他写的书非常精确，不容置疑，以致于人们将他所写的东西当真了，后面的第三、四、五句举例说明人们怎么当真的，最后第六句引用法国著名元帅的话说明Jules Verne的书，虽为想象，但却非常精确科学，以致于现代科学就是一个将他的书里描写的东西发明创造出来的过程，在科学界有着重要地位。这六个句子间的关系属于典型的概述-例子-总结模式，逻辑科学，思想明确。
还看一个例子：
1To go to Pompeii today is to take a trip backward in time. The old city comes to life all around you. You can almost hear the clatter of horses’ hoofs on the narrow streets, the cries of children and the laughter of the shopkeeper. The sky is cloudlessly blue, with the summer sun high in the sky. The grassy slopes of great Vesuvius rise to the heavens behind the city, and sunlight shimmers on the waters of the bay a thousand yards from the city walls. Ships from every nation are in port and strange languages can be heard in the streets.

2Such was Pompeii on its last day. And so it is today, now that the volcanic ash has been cleared away. A good imagination is all you need to restore it to activity.

3At dawn on August 24, in the year AD 79, Pompeii’s 25,000 people awakened to another hot day in that hot summer. There was going to be a contest in the arena that night and the whole town was looking forward to the bloody fights of the gladiators. The children headed toward school, carrying slates and followed by their dogs. In the forum the town’s important men had fathered after breakfast to read the political sights that had been posted during the night. Elsewhere in the forum the wool merchants talked business. The banker was going over his account books. At the inn late-rising travelers from the East awakened and yawed and called for breakfast.
这个例子选自外语教学与研究出版社出版的、杨立民主编的《现代大学英语-精读2》第十单元第一篇课文Pompeii。上面例子第一段第一句话承上说明现在去Pompeii旅行观光犹如坐时光机回到公元79年8月24日，Pompeii的一切都在旅行者的周围活过来，接下来的句子就是作者想象的当时Pompeii的景象。第二段第一句话作者用such与第一段描写的过去衔接，第二句话用so表明今天的Pompeii一样，读者只需要好的想象力就能将今天在Pompeii看到激活。第三段就是作者利用想象力“还原”的公元79年8月24日的Pompeii。三个段落之间的衔接非常自然、顺畅，作者很自然地将读者“带回”了灾难发生当天的Pompeii。
这些例子都是在讲到相应的写作知识时增加的教学案例，在运用这些教学案例解释选词造句、联句成段和组段成篇的知识时，解释指向理解的阅读教学和指向写作的阅读教学的区别，并倡导学生在阅读过程中注意关注作者在这方面的写作技巧，并在自己的写作练习过程中注意运用这些技巧。这样的讲解对学生学习词汇和语法也有启示帮助作用。
2.5.2英语写作课上读写活动

英语专业写作课，除了写作理论知识讲解和指向写作的阅读指导，研究者还为学生设计了读写练习。研究者事先选取1000词左右的阅读材料，先设计一些关于选词造句、联句成段和组段成篇的阅读理解问题，然后结合阅读材料设计写作练习。如：下面是一篇题为The Present的阅读材料：

1 It was the old lady's birthday.
2 She got up early to be ready for the post. From the second floor flat she could see the postman when he came down the street, and the little boy from the ground floor brought up her letters on the rare occasions when anything came.
3 Today she was sure there would be something. Myra wouldn't forget her mother's birthday, even if she seldom wrote at other times. Of course Myra was busy. Her husband had been made Mayor, and Myra herself had got a medal for her work for the aged.
4 The old lady was proud of Myra, but Enid was the daughter she loved. Enid had never married, but had seemed content to live with her mother, and teach in a primary school round the corner.
5 One evening, however, Enid said, "I have arranged for Mrs. Morrison to look after you for a few days, Mother. Tomorrow I have to go into hospital--just a minor operation. I'll soon be home."
5 In the morning she went, but never came back--she died on the operation. Myra came to the funeral, and in her efficient way arranged for Mrs. Morrison to come in and light the fire and give the old lady her breakfast.
6 Two years ago that was, and since then Myra had been to see her mother three times, but her husband never.
7 The old lady was eighty today. She had put on her best dress. Perhaps--perhaps Myra might come. After all, eighty was a special birthday, another decade lived or endured just as you chose to look at it.
8 Even if Myra did not come, she would send a present. The old lady was sure of that. Two spots of colour brightened her cheeks. She was excited--like a child. She would enjoy her day.
9 Yesterday Mrs. Morrison had given the flat an extra clean, and today she had brought a card and a bunch of marigolds when she came to do the breakfast. Mrs. Grant downstairs had made a cake, and on the afternoon she was going down there to tea. The little boy, Johnnie, had been up with a packet of mints, and said he wouldn't go out to play until the post had come.
10 "I guess you'll get lots and lots of presents," he said. "I did last week when I was six."
11 What would she like? A pair of slippers. Or a new cardigan. A cardigan would be lovely. Blue's such a pretty colour. Jim had always liked her in blue. Or a table lamp. Or a book., a travel book. So many lovely things.
12 She stood by the window, watching. The postman turned round the corner on his bicycle. Her heart beat fast. Johnnie had seen him too and ran to the gate.

13 Then clatter, clatter up the stairs. Johnnie knocked at her door.
14 "Granny, granny," he shouted, "I have got your post."
15 He gave her four envelops. Three were unsealed cards from old friends. The fourth was sealed, in Myra's writing. The old lady felt a pang of disappointment.
16 “No parcel, Johnnie?”
17 “No, granny.”
18 Maybe the parcel was too large to come by letter post. That was it. It would come later by parcel post. She must be patient.

19Almost reluctantly she tore the envelope open. Folded in the card was a piece of paper. Written on the card was a message under the printed Happy Birthday —— Buy yourself something nice with the cheque, Myra and Harold.

20 The cheque fluttered to the floor like a bird with a broken wing. Slowly the old lady stooped to pick it up. Her present, her lovely present. With trembling fingers she tore it into little bits.
  基于这篇阅读材料，研究者设计了如下阅读理解问题：
(1) Which word in Paragraph 2 indicates that the old lady didn’t often get letters?
(2) Which sentence in Paragraph 3 shows that Myra, the old lady’s daughter, didn’t often write to the old lady who still expected a gift from her?

(3) What words or phrases show the subtle difference in the way how the old lady felt about her two daughters?

(4) In Paragraph 6, the first clause of the only sentence is not in the usual word order. The writer moves “two years ago” to its beginning, why? 

(5) Why does the writer use two “perhaps” in Paragraph 7? And why does the writer uses “lived or endured” and “chose to” in the last sentence of Paragraph 7?
(6) In Paragraph 8, what sentence or clause connects it with Paragraph 7 and Paragraph 9?
(7) In Paragraph 11, the writer gets the old lady to think what she would like. All that she would like is daily supplies, nothing expensive. What does the writer want to indicate?
(8) In Paragraph 13, why is the first sentence inverted with two “clatter” at its beginning?

(9) In Paragraph 14, why did the old lady feel a pang of disappointment?

(10)  In Paragraph 19, the writer tells that Myra didn’t write “Happy Birthday” in person. Instead, she only wrote under the printed Happy Birthday “Buy yourself something nice with the cheque, Myra and Harod” without one more word, even without “mum”. Why?
(11)  In Paragraph 20, why did the writer describe the cheque fluttering to the floor as “a bird with a broken wing”?

(12)  Why did the old lady tear the cheque into little bits?

除了这些阅读理解问题，基于这篇阅读材料，研究者还设计了以下写作练习：

(1) Describe the life the old lady once had with her another daughter Enid. 
(2) Describe Enid’s life with the old lady. You may explain what’s wrong with Enid.

(3) Describe the old lady’s mood while she was waiting for Enid to come home from the hospital.

(4) Describe what Myra did from the moment she learned of Enid’s death to the moment she left the old lady to go home.

(5) In Paragraph 4, the writer mentions that the old lady was proud of Myra, but loved Enid. What’s the difference? Do you want to be a daughter or a son your parents are proud of or one that your parents love?  Write on this topic a composition of about 400 words. Offer your writing a proper title.
(6) What kind of daughters or sons do you think parents want to have? One they are proud of? Or one they love? Maybe most parents want to have children who make them proud and at the same time love them. Write on this topic a composition of about 400 words. Offer your writing a proper title.

(7) Think about what’s happening in China. Do you think many Chinese parents are having a similar life as the old lady? The following graph is a survey of what old people worry about in a province in China. Introduce the life condition of Chinese old people by referring to this graph. 
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    2.5.3大学英语课堂上的指向写作的阅读教学
在数学与财经学院的大学英语阅读教学课上，在详细讲解单词、短语、句型和语法结构前，先结合课文语境，提出与作者选词造句、联句成段、组段成篇原因、效果的问题让学生思考，研究者再解释说明，帮助学生理解课文内容，引导学生关注单词、短语、句型和语法结构选用原则。这样的阅读教学，不但让学生理解了课文内容，而且培养了学生单词、短语、句型和语法结构运用的语境原则，对学生学习单词、短语、句型和语法结构也有启示帮助作用：不但要理解这些单词、短语、句型和语法结构“是什么”意思，还要理解其深层次含义，了解在“怎么样”的语境中使用它们和“为什么”使用它们，需不需要做什么样的改变等语用知识，真正有效地提高他们的英语应用能力。
大学英语课堂上的读写活动也就以所学课文为基础，不再另行增加阅读材料。由于教学案例与专业英语写作课上的差不多，这里就不再行举例。

3、 结果与分析

3.1问卷调查结果分析
（还在统计中）
3.2实验教学效果
（还在统计中）

